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1. INTRODUCTION

“Historical education achieves a number of goals at once: it trains the mind, enlarges the
sympathies,and providesamuch-needed historical perspective on someofthemost pressing
problems of our time.”

— John Tosh, The Pursuit of History, 1991

1.1 Value of History in the 21 Century

History educationin Singapore seeksto developin studentsan appreciation of pasthuman experiences,
acritical awareness of the nature of historical knowledge, and the ability to make connections between
the past and present. In a world where attention is often divided between concerns over the present
and the future, the relevance of History is often questioned. However, learning to manage the present
and anticipate the future would not be possible without knowing the past.

History prepares students to thrive as citizens in a complex and fast-changing world by equipping them
with the knowledge and skills to understand how forces, events and developments of the past shaped
today’s world. It also develops in students a disciplined and critical mind to discern and make informed
judgements based on a consideration of multiple perspectives and reasoned and well-substantiated
conclusions. History also helps students to participate actively in a globalised world, as they learn to
make sense of ambiguous and complex global developments, appreciate the local context and engage
with different cultures and societies sensitively.

1.2 Desired Outcomes of Education

History education seeks to nurture in students the attributes outlined in the Desired Outcomes of
Education by the time they complete their formal education. Children schooled in the Singapore
education system should possess:

+ agood sense of self-awareness;

« asound moral compass; and

« the necessary skills and knowledge to take on challenges of the future.

They should also be:

- confident persons who have a zest for life, have a strong sense of right and wrong, are adaptable
and resilient, know themselves, are discerning in judgment, think independently and critically,
and communicate effectively;

+ self-directed learners who take responsibility for their own learning, are curious, reflective, and
persevering in the lifelong pursuit of learning, driven by their passion and purpose;

« active contributors who are able empathetic and open-minded to collaborate effectively in teams,
exercise initiative, have courage to take risks responsibly, are innovative, and strive for excellence;
and

+ concerned citizens who arerooted to Singapore, have a strong civic consciousness, are responsible
to their family, community and nation and take active roles in improving the lives of others.

The UpperSecondary History syllabuses seek to help students attain the Desired Outcomes of Education
by deepening their understanding of local, regional and global developments, and engaging them in
an examination of historical issues through inquiry-based learning experiences (see Table 1.1).



Table 1.1: Cultivation of the Desired Outcomes of Education through the Upper Secondary

History Syllabuses

Aspects of History and Inquiry-based Learning Experiences

Desired
Outcomes of
Education

Students are encouraged to ask historical questions and deepen their
understanding of how historical knowledge is constructed. Inquiry-
based learning engages students in:

+ identifying and analysing sources as evidence;

« constructing historical arguments based on an understanding of
historical concepts; and

« communicating historical interpretations clearly and coherently.

Together with an understanding of local, regional and global issues
and developments, students are equipped with the knowledge,
conceptual lenses and disciplinary tools to be discerning about the
information they encounter and make sense of the world.

Self-directed
learners

Inquiry-based learning is often collaborative. Students work in
teams to support each other in learning and identify and analyse
different perspectives to arrive at an evidence-based understanding
of historical issues and developments.

Active
contributors

As students evaluate sources and construct and reflect on historical
interpretations, they engage multiple perspectives and build the
capacity to synthesise different viewpoints and communicate their
views effectively. This develops students into independent and
discerning thinkers.

The process of inquiry develops 21CC core values, in particular
respect, resilience, integrity and harmony. An understanding of
the historical circumstances and considerations that shaped the
actions and decisions of historical actors also provides students with
opportunities to make informed judgements about contemporary
issues using their understanding of history, while recognising
the limitations of drawing direct “lessons” from the past. These
experiences deepen students’ sense of right and wrong.

Confident
persons

Acquiring knowledge of the interconnections between local, regional
and global developments allows students to understand the impact
of external forces on domestic developments, and how individuals
can contribute to the community, nation and world. Such an
appreciation encourages students to take active roles in improving
the lives of others.

Concerned
citizens




1.3 21 Century Competencies (21CC)

The 21CC Framework (see Figure 1.1) outlines the core values and competencies that help students
thrive in a fast-changing world by equipping them to face challenges and seize new and exciting
opportunities.

Values
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Figure 1.1: MOE 21CC Framework

The Upper Secondary History syllabuses contribute to the development of 21CC through the following
ways:

Core Values

Students develop 21CC core values as they learn more about the historian’s craft and reflect on the
actions of historical actors and their impact. Understanding the nature of historical knowledge as an
interpretation of the past and the task of historical inquiry require students to demonstrate resilience
by tolerating ambiguity and asking useful questions to uncover and understand the past. When
engaging in historical discussions and debates, students need to demonstrate respect towards others’
interpretations of the past by seeking to understand the evidential basis of historical arguments. They
also need to be sensitive to how interpretations of the past and the actions of historical actors are
shaped by the historical context and circumstances. Students show integrity by critically analysing
sources and different perspectives and modifying their interpretations of the past when faced with
new compelling evidence. The study of historical agency and the interconnections between global,
regional and local developments reinforces the value of harmony and deepens students’ sense of
responsibility and care astheydevelop the historical perspective needed to understand howindividual
actions can impact others and contribute to the betterment of the community and the world.

Social and Emotional Competencies

Learning experiences in the Upper Secondary History classroom encourage collaborative learning
and help students build the competencies required to manage their own emotions, develop care
and concern for others, make responsible decisions, establish positive relationships and overcome
challenges in their personal growth. For example, when students collaborate with each other during
a historical inquiry, they develop social awareness and relationship management when they learn
to mediate different views and approaches to construct an understanding of a historical issue. As
students assess different perspectives and evidence, they engage in responsible decision-making in
order to arrive at informed judgements on a historical issue. Through such discussions, students learn



self-awareness and self-management as they manage their own emotions while building on and
challenging each other’s views.

Competencies for a Globalised World
The knowledge and skills covered in the Upper Secondary History curriculum develop competencies
that are necessary for students to respond to and thrive in a globalised world.

+ Civic, Global and Cross-Cultural Literacy. The curriculum content supports students in drawing
connections between historical developments and emerging national and global trends. They
are equipped with a historical perspective that helps them respond to understand and think with
discernment about global issues, interconnections and trends, and form informed perspectives
on them. Knowledge of different societies and appreciating the need to understand the unique
conditions faced by historical actors enables students to contribute constructively to their
community and nation, interact respectfully and empathically with others in diverse communities,
and act as responsible citizens of Singapore and the world.

+ Communication, Collaboration and Information Skills. Developing historical understanding and
the experience of historical inquiry equip students with the ability to seek, evaluate and synthesise
contending perspectives on a historical issue. Students learn to interrogate historical sources
by analysing information for meaning and discerning its veracity as they construct and evaluate
historical interpretations and arguments. The History curriculum provides many opportunities
for collaborative learning to achieve the shared goal of a deeper understanding of history. Group
discussions and inquiry-based learning focus on collaborative knowledge-building and the co-
construction of knowledge.

+ Critical, Adaptive and Inventive Thinking. Historical thinking and engaging students in historical
inquiry are central to the development of critical, adaptive and inventive thinking in the discipline.
Inquiry-based learning and understanding historical concepts equip students with the capacity to
challenge assumptions, ask questions and engage in historical reasoning to construct historical
knowledge. Historical reasoning involves critically analysing sources as evidence and synthesising
information and perspectives across different contexts and domains to yield new insights.
Metacognition is key in deepening historical understanding, as students reflect on the process
of inquiry, manage the complexity of constructing historical knowledge as well as appreciate the
limitations of historical interpretations in knowing the past.

1.4 National Education (NE)

The 2023 Upper Secondary History syllabuses contribute to the development of the three key National
Education (NE) citizenship dispositions, namely a sense of belonging, a sense of hope, and a sense of
reality. These citizenship dispositions will empower students with the will to act.

Students develop a critical awareness of global events through a study of key forces and developments
that shaped the late 19th and 20th centuries. These include the colonisation and decolonisation of
Southeast Asia, the rise of authoritarian regimes, the outbreak and end of World War Il, as well as
the origins, extension and end of the Cold War. This backdrop of regional and global developments
provides students with an understanding of how the past shaped contemporary developments. It
sensitises students to the reality in which countries, including Singapore, operate, and helps them
to make sense of the constraints, vulnerabilities and the contemporary realities that confront us as a
country.

Through the content, students are equipped with the knowledge of how different groups of people



exercised their agency that shaped and impacted key historical developments. They will evaluate the
consequences and impact of the decisions and actions taken by individuals and states on societies and
the world order. Students will come to understand that people in the past were not merely passive
observers of developments and events. Instead, their actions and decisions resulted from a series of
choices which sometimes even had an impact on regional and global developments. Through this,
students will learn the importance of making decisions based on sound values.

In addition, students will learn about the aspirations of different groups of people, and how people
worked together to overcome challenges, driven by a common resolve. These real-life historical
examples serve to encourage students in maintaining a sense of hope and optimism even in difficult
circumstances, and to remind them of the need for resilience and collective resolve to face the
challenges ahead.

Students also learn to empathise and make connections with the experiences of the people in the past,
which allow them to identify with the communities around them. They also learn to listen to diverse
voices and stay open to accept others who are different from them. Drawing on the lessons from the
past, students can consider how they might contribute to improving their lives and the lives of others
around them.

See Section 2.3 for more details on the opportunities afforded for NE through the syllabuses.
1.5 Aims

The Upper Secondary History syllabuses reflect the value placed on the study of history by seeking to:

+ engage students actively in historical inquiry so as to develop them into confident, self-directed,
critical and reflective thinkers;

+ enable students to acquire knowledge and an understanding of how the past has been interpreted,
represented and accorded significance for different reasons and purposes;

« developaninquisitive mind in students with the ability to ask relevant questions about the past and
examine a range of sources critically in their historical context to reach substantiated judgements
about the past;

+ develop in students the ability to organise and communicate their historical knowledge and
understanding through a variety of ways using different media;

+ equip students with the necessary historical knowledge, understanding, dispositions and skills to
understand the present and contribute actively and responsibly as local and global citizens; and

« inspire students to further study and pursue their personal interest in the past.

1.5.1 Learning Outcomes
Knowledge and Understanding

At the end of the course, students should be able to demonstrate their knowledge and understanding

of:

« history as a construct - history is constructed from evidence and there are different interpretations
of historical events;

« the key characteristics of the periods studied - this includes the social, economic, cultural and
political contexts of the societies studied and the experiences of the peoples who lived in these
societies at that pointin time;

+ theinterconnections between individuals, societies, events and developments studied and those
in the present day;

« key individuals, groups, forces, events and ideas that shaped the development of the political,



social and cultural contexts of our world today; and
the process of change by showing change and/or development within and across the periods
studied.

Skills

Students should be able to employ the following skills to demonstrate their knowledge and
understanding:

establishing historical patterns and relevance to the present;

comparing different aspects of the periods, events and issues studied to establish change and
continuity;

analysing and evaluating the causation (cause and effect) of historical events and situations whilst
avoiding abstract generalisations;

assessing and establishing the significance of individuals, ideas, events, forces and developments
for societies;

identifying points of view in history through distinguishing bias, fact and opinion in history writing;
analysing, evaluating and synthesising historical information from a variety of media to make
informed conclusions; and

organising and communicating historical knowledge and understanding in a coherent way.

Values and Attitudes

Students should also be able to demonstrate the core values and mindsets associated with history
learning by:

showing sensitivity to how people’s values and beliefs shape their interpretations of events, issues
or developments in any specific time and space;

being aware of how cultural, intellectual and emotional contexts shape the thinking, value systems,
decisions and actions of different peoples and groups in different times and places;

showing openness to and respect for diverse and sometimes opposing viewpoints;

empathising with people from different social, cultural, economic and political backgrounds;
modifying and adapting their thinking and actions according to multiple sources of information,
perspectives and different circumstances, guided by the core values;

being able to handle ambiguity and pose relevant questions to conduct further investigation
independently;

identifying and embracing connections between themselves and the larger community (past and
present) and realising that their actions impact others, thus promoting in them a commitment to
improving the community and country; and

making judgements on historical events and determining the ways in which they can respond to
these events guided by the core values.



1.6 Qualities of a History Learner

Historical content, historical thinking concepts and the accompanying skills equip students to think
critically about the nature of historical knowledge. This in turn contributes to the development of
the seven qualities of a history learner. These qualities, which the History curriculum (from lower
secondary to pre-university) aims to develop in students, are shown in Figure 1.2.

Inquisitive
Develops an inquisitive mind by asking
Reasoned useful questions for uncovering and Discerning
Constructs historical understanding the past Reads sources critically by
interpretation based on analysing the validity of
substantiated arguments I sources and information
\ / beyond face value
Methodlcal. QUALITIES Balanced
Employs comprehensive effort OFA .

when engaged in historical -— Considers and acknowledges
when engagec it HISTORY different viewpoints when
TG 153 COTTTB AT LEARNER constructing own historical

of sources and selecting and

organising knowledge effectively / \

interpretations

Empathetic Knowledgeable
Understands the reasons behind past Develops a sound awareness of and familiarity
developments without imposing with key forces and personalities that have shaped
judgement using present-day norms the international and regional landscapes

Figure 1.2: Qualities of a History Learner
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1.7

For students to understand how historians work and how historical knowledge is constructed, it is
essential that they understand historical concepts. These historical concepts are chronology, evidence,
accounts, causation, change and continuity, significance, empathy and diversity (Table 1.2). A sound
grasp of these concepts not only helps to broaden students’ historical knowledge but also deepens
their understanding of the discipline. The syllabuses develop in students historical thinking skills to
examine the interconnections between the historical developments in the Asia-Pacific and the Atlantic

Historical Concepts

world, and how these developments have shaped the world system.

Table 1.2: Historical Concepts

Chronology

Chronology is the listing of dates and events in the order that they occurred. Historians
use these dates and sequence of events to write their accounts of the past.

Knowing the chronology of events in history enables students to know what happened
(the main event), when it happened (the date/period), and in what order it happened
(the sequence or development of events). A good grasp of chronology enables students
to understand developments and see patterns over time.

Evidence

Evidence is used by historians to support their interpretations of or arguments about the
past. Evidence is derived from the interrogation of historical sources.

Understanding the way evidence is derived helps students to be discerning when
encountering historical arguments postulated by historians. Students must question
and assess sources in terms of their origins, nature, purpose and content to determine
the value of sources as evidence so as to verify, support, or address the questions that
historians put forth to investigate the past.

Accounts

Accounts are typically historians’ reconstructions of events that happened in the past.
These writings answer specific questions and reflect the focuses and points of view of
their authors.

Understanding the nature of accounts enables students to recognise that there can be no
single or complete account of the past. Different accounts of the same event are natural
as they exist to address or answer different questions about the past.

Cause and Effect (Causation)

Historians examine causation in history to understand why and how events happened.
Different events in history can have different effects on people, political systems,
economies, and geography over time.

Examining causation helps students understand that there is no single cause for one
event; most events happen because of a combination of circumstances and the decisions
and actions of historical actors. Likewise, students will understand that events can have
multiple consequences, which may be intended or unintended.

11



Change and Continuity

Historians use change and continuity to describe, compare or evaluate developments in
places and societies over time.

Understanding change and continuity helps students recognise that there are different
aspects and different paces of change, and that change and continuity can exist together.

Significance

L]

The notion of significance in history goes beyond straightforward considerations about
important factors or impact. Significance is an assessment as to why an event, person,
idea or issue mattered in a way that has deep consequences throughout history, and
which have affected people over an extended period of time, even till today.
Significance is not inherent in the event, person, idea or issue itself. It can be contested,
is not decided by just one group of people and is ascribed by historians based on a set of
criteria.

Historical Empathy

Historical empathy is the disposition of taking the perspectives of people who lived in
the past. Historians develop an empathetic understanding of the people they study by
investigating and familiarising themselves with the contexts, constraints, values, ideas,
attitudes and beliefs of people in the past.

Developing historical empathy enables students to understand the actions of people
who lived in another time and place, and the way they viewed the world. Students can
then appreciate how different contexts, constraints, values, ideas, attitudes and beliefs
may have affected how those who lived in the past thought, felt and behaved.

Diversity

Understanding diversity involves recognising that people’s experiences throughout
history vary along different lines, including ethnic groups, national loyalties, geographical
boundaries, social class, religious affiliations, gender, and age.

Studying these forms of diversity - in terms of the differences (or similarities) in
the experiences - enables students to appreciate and understand the richness and
complexity of the past. Introducing students to the similarities and differences of people’s
experiences in the past can broaden their worldview and inform their own views about
history and the past.

12



SECTION 2:
CONTENT

Overview of the Upper Secondary History Syllabuses
Overview of the Upper Secondary Humanities (History)/Elective

History Syllabuses

13



2. CONTENT

2.1 Overview of the Upper Secondary History Syllabuses

The revised Ordinary (O) and Normal (Academic) [N(A)] History syllabuses seek to develop students’
understanding of how the present world system came into being and the interconnectedness of nation
states and peoples. This understanding is important for our students to function as effective citizens
and participants in the 21st century. The syllabuses are framed by a metanarrative that enables
students to acquire an understanding of the key forces and events that shaped the history of the late
19th to 20th century. Students will examine the changing context of world politics and the different
responses of individuals and groups to these developments at the local, regional and global levels.
They will evaluate the consequences and impact of the decisions and actions taken by individuals
and states. Through studying the key developments of colonisation, the rise of authoritarian regimes,
World War Il, the Cold War and decolonisation, students will be better equipped to comprehend and
explain contemporary developments in the region and the world today.

The O- and N(A)-Level History syllabuses' are framed by two units:
 Unit 1: Extension of European Control in Southeast Asia and Challenges to European Dominance, 1870s-
1942

 Unit 2: Developments in the Post-World War Il World: Decolonisation and the Cold War, 1940s-1991

Table 2.1 shows the content differentiation across the two history syllabuses. Tables 2.2 and 2.3 give
an overview of topics in the O- and N(A)-Level History syllabuses respectively.

! The examination syllabus code for O-Level History is 2174 and the examination syllabus code for
N(A)-Level History is 2195.
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Table 2.1: Content Differentiation across O- and N(A)-Level History Syllabuses

Remarks

Unit 1: Extension of European Control in Southeast Asia and Challenges to
European Dominance, 1870s-1942

Extension of European Control in Southeast Asia, 1870s-1920s

« British Malaya, J J

1870s-1920s « N(A) History will offer only British
« Dutch Indonesia, Malaya, 1870s-1920s.

1870s-1920s « Dutch Indonesia, 1870s-1920s, OR
OR \ French Vietnam, 1870s-1920s, will
+ French Vietnam, be offered in Secondary 5.

1870s-1920s

After World War I (WWI)

« Aims and terms of the

Paris Peace Conference J J

and its immediate impact
on Europe in the 1920s

Rise of Authoritarian Regimes

+ Case study of Nazi
Germany

v

v

+ Case study of Militarist
Japan, 1920s-1930s

v

v

War in Europe and the

Asia-Pacific

+ Key developments

leading to the outbreak of v V
World War Il in Europe

+ Key developments
leading to the outbreak of J J

World War Il in the Asia-
Pacific

15




History

Remarks

Unit 2: Developments in the Post-World War Il World: Decolonisation and the Cold
War, 1940s-1991

War in Europe and the Asia-Pacific

« Reasons for end of World

War Il v v
The Cold War
+ Origins and development J J
of the Cold War in Europe
+ Extension of Cold War
outside Europe: Case J J
Study of Korean War,
1950-1953
« Extension of Cold War
outside Europe: Case J J
Study of Vietnam War,
1954-1975

Decolonisation and Establishment of

Newly-Independent Nations in Southeast Asia

« British Malaya, 1945-1957 V V
 Dutch Indonesia, 1945-

1949
OR Vv

« French Vietnam, 1945-
1954

« N(A) History will offer only British
Malaya, 1945-1957.

« Dutch Indonesia, 1945-1949, OR
French Vietnam, 1945-1954, will be
offered in Secondary 5.

End of Cold War, 1980s - 1991

« Decline of USSR and the
end of the Cold War

v

v

* Syllabuses will be relabelled for G2 and G3 levels when Full Subject-Based Banding (Full
SBB) is fully implemented by 2024.
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Table 2.2: Overview of Topics in the O-Level (2174) History Syllabus

Unit 1: Extension of European Control in Southeast Asia and Challenges to

European Dominance, 1870s-1942

Overview of Southeast Asia and its polities before 1870 [Non-examinable]

Note: The compulsory case study of Malaya and either the case study of Indonesia or
Vietnam will be studied in the context of the extension of European control in the late
19% century.

Extension of European Control in Southeast Asia

« British Malaya, 1870s-1920s (Compulsory)*

« Either Dutch Indonesia, 1870s-1920s, OR French Vietnam, 1870s-1920s

After World War |

« Overview of World War | [Non-examinable]

« Aims and terms of the Paris Peace Conference and its immediate impact on Europe
in the 1920s

Rise of Authoritarian Regimes

« Overview of the attempts at establishing viable political systems after World War |
[Non-examinable]

« Case Study of Nazi Germany*
« Case Study of Militarist Japan, 1920s-1930s

War in Europe and the Asia-Pacific
« Key developments leading to the outbreak of World War Il in Europe*
« Key developments leading to the outbreak of World War Il in the Asia-Pacific

Unit 2: Developments in the Post-World War Il World: Decolonisation and

the Cold War, 1940s-1991

Note: Teachers should note that detailed study of the military campaigns of World War
Ilis not required.

War in Europe and the Asia-Pacific
« Reasons for end of World War Il

The Cold War

« Origins and development of the Cold War in Europe*

« Extension of the Cold War outside Europe: Case study of Korean War, 1950-1953*
« Extension of the Cold War outside Europe: Case study of Vietnam War, 1954-1975
Decolonisation and Establishment of Newly Independent Nations in
Southeast Asia

« British Malaya, 1945-1957 (Compulsory)*

« Either Dutch Indonesia, 1945-1949, OR French Vietnam, 1945-1954

End of the Cold War, 1980s-1991

« Overview of different phases of thawing and rising tensions between the USA and
the USSR in the 1960s and 1970s [Non-examinable]

« Decline of the USSR and the end of the Cold War

* Source-based Case Study will only be set on the case studies indicated by the symbol [*].
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Table 2.3: Overview of Topics in the N(A)-Level (2195) History Syllabus

Unit 1: Extension of European Control in Southeast Asia and Challenges to

European Dominance, 1870s-1942

Overview of Southeast Asia and its polities before 1870 [Non-examinable]

Note: The compulsory case study of Malaya will be studied in the context of the
extension of European control in the late 19% century.

Extension of European Control in Southeast Asia
« British Malaya, 1870s-1920s (Compulsory)*

After World War |
« Overview of World War | [Non-examinable]

« Aims and terms of the Paris Peace Conference and its immediate impact on Europe
in the 1920s

Rise of Authoritarian Regimes

+ Overview of the attempts at establishing viable political systems after World War
[Non-examinable]

+ Case Study of Nazi Germany*
+ Case Study of Militarist Japan, 1920s-1930s

War in Europe and the Asia-Pacific
+ Key developments leading to the outbreak of World War Il in Europe*
+ Key developments leading to the outbreak of World War Il in the Asia-Pacific

Unit 2: Developments in the Post-World War Il World: Decolonisation and

the Cold War, 1940s-1991

Note: Teachers should note that detailed study of the military campaigns of World War
Il'is not required.

War in Europe and the Asia-Pacific
« Reasons for end of World War Il

The Cold War

+ Origins and development of the Cold War in Europe*

+ Extension of the Cold War outside Europe: Case study of Korean War, 1950-1953
« Extension of the Cold War outside Europe: Case study of Vietnam War, 1954-1975

Decolonisation and Establishment of Newly Independent Nations in
Southeast Asia

« British Malaya, 1945-1957 (Compulsory)*

End of the Cold War, 1980s-1991

+ Overview of different phases of thawing and rising tensions between the USA and
the USSR in the 1960s and 1970s [Non-examinable]

« Decline of the USSR and the end of the Cold War

* Source-based Case Study will only be set on the case studies indicated by the symbol [*].
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2.2 OverviewoftheUpperSecondary Humanities (History)/Elective History Syllabuses

The revised O- and N(A)-Level Humanities (History) / Elective History syllabuses seek to develop in
studentsanunderstandingofhowthe presentworld system cameintobeingandtheinterconnectedness
of nation states and peoples. This understanding is important for our students to function as effective
citizens and participants in the 21st century. The syllabuses are framed by a metanarrative to help
students to acquire an understanding of the key forces and events that shaped the history of the late
19th to 20th century. Students will examine the changing context of world politics and the different
responses of individuals and groups to these developments at the local, regional and global levels.
They will evaluate the consequences and impact of the decisions and actions taken by individuals and
states. Through studying the key developments of the rise of authoritarian regimes, World War Il and the
Cold War, students will be better equipped to comprehend and explain contemporary developments
in the region and the world today.

The 0- and N(A)-Level Humanities (History)? / Elective History syllabuses are framed by two units:
« Unit 1: Challenges to European Dominance after World War I, 1910s-1942

 Unit 2: Developments in the Post-World War Il World: The Cold War, 1940s-1991

Table 2.4 shows the content differentiation across the two history syllabuses. Tables 2.5 and 2.6
give an overview of topics in the O- and N(A)-Level Humanities (History) / Elective History syllabuses
respectively.

2The examination syllabus code for O-Level Humanities (History) is 2261 and the examination syllabus
code for N(A)-Level Humanities (History) is 2126.
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Table 2.4: Content Differentiation across O- and N(A)-Level Humanities (History) / Elective
History Syllabuses

History Remarks

Unit 1: Challenges to European Dominance after World War I, 1910s-1942

After World War | (WWI)

« Aims and terms
of the Paris Peace
Conference and its v vV
immediate impact on
Europe in the 1920s

Rise of Authoritarian Regimes

« Case study of Nazi J J « N(A) Humanities (History) / Elective
Germany History will offer only the case study
of Nazi Germany.

+ The case study of Militarist Japan,
1920s-1930s, will be offered in_
Secondary 5.

« Case study of Militarist
Japan, 1920s-1930s N

War in Europe and the Asia-Pacific

+ Key developments
leading to the J J
outbreak of World War
[I'in Europe

+ Key developments
leading to the J J
outbreak of World War
Il in the Asia-Pacific
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History Remarks

Unit 2: Developments in the Post-World War Il World: The Cold War, 1940s-1991

War in Europe and the Asia-Pacific

» Reasons for end of J J
World War
The Cold War
+ Origins and
development of the \V \V

Cold War in Europe

« Extension of Cold War

outside Europe: Case J . . )
Study of Korean War, . NgA) Hum.anltles (History) / Elective
1950-1953 History will offer only the case study
of the Viethnam War.

» Extension of Cold War « The case study of the Korean War will
outside Europe: Case J N be offered in Secondary 5.
Study of Vietnam War,
1954-1975

End of Cold War, 1980s-1991

« Decline of USSR and
the end of the Cold \V \V
War

* Syllabuses will be relabelled for G2 and G3 levels when Full Subject-Based Banding (Full
SBB) is fully implemented by 2024.
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Table 2.5: Overview of Topics in the O-Level Humanities (History) [ Elective History (2261) Syllabus

Unit 1: Challenges to European Dominance after World War 1, 1910s-1942

After World War |
« Overview of World War | [Non-examinable]

« Aims and terms of the Paris Peace Conference and its immediate impact on Europe
in the 1920s

Rise of Authoritarian Regimes

« Overview of the attempts at establishing viable political systems after World War |
[Non-examinable]

« Case Study of Nazi Germany*
« Case Study of Militarist Japan, 1920s-1930s

War in Europe and the Asia-Pacific
« Key developments leading to the outbreak of World War Il in Europe*
« Key developments leading to the outbreak of World War Il in the Asia-Pacific

Unit 2: Developments in the Post-World War Il World: The Cold War, 1940s-1991

Note: Teachers should note that detailed study of the military campaigns of World War
Ilis not required.

War in Europe and the Asia-Pacific
« Reasons for end of World War Il

The Cold War

« Origins and development of the Cold War in Europe*

« Extension of the Cold War outside Europe: Case study of Korean War, 1950-1953*
« Extension of the Cold War outside Europe: Case study of Vietnam War, 1954-1975

End of the Cold War, 1980s-1991

« Overview of different phases of thawing and rising tensions between the USA and
the USSR in the 1960s and 1970s [Non-examinable]

. Decline of the USSR and the end of the Cold War

* Source-based Case Study will only be set on the case studies indicated by the symbol [*].
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Table 2.6: Overview of Topics in the N(A)-Level Humanities (History) / Elective History (2126) Syllabus

Unit 1: Challenges to European Dominance after World War I, 1910s-1942

After World War |
« Overview of World War | [Non-examinable]

« Aims and terms of the Paris Peace Conference and its immediate impact on Europe
in the 1920s

Rise of Authoritarian Regimes

+ Overview of the attempts at establishing viable political systems after World War |
[Non-examinable]

+ Case Study of Nazi Germany*

War in Europe and the Asia-Pacific
+ Key developments leading to the outbreak of World War Il in Europe*
+ Key developments leading to the outbreak of World War Il in the Asia-Pacific

Unit 2: Developments in the Post-World War Il World: The Cold War, 1940s-1991

Note: Teachers should note that detailed study of the military campaigns of World War
Il'is not required.

War in Europe and the Asia-Pacific
+ Reasons for end of World War Il

The Cold War
+ Origins and development of the Cold War in Europe*
+ Extension of the Cold War outside Europe: Case study of Vietnam War, 1954-1975

End of the Cold War, 1980s-1991

+ Overview of different phases of thawing and rising tensions between the USA and
the USSR in the 1960s and 1970s [Non-examinable]

« Decline of the USSR and the end of the Cold War

* Source-based Case Study will only be set on the case studies indicated by the symbol [*].
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SECTION 3:
PEDAGOGY

Learning through Inquiry-based Learning in the History Classroom
Teaching for Conceptual Understanding in Upper Secondary History
Supporting Teaching and Learning in Upper Secondary History
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3. PEDAGOGY

Historical inquiry is the key pedagogy for the teaching of History as it reflects how historians construct

historical interpretations and accounts. This contributes to the development of 21CC in students,

particularly in the domain of critical thinking and information processing. The use of inquiry in the

History classroom allows students to reflect on historical questions and issues and investigate the past

and make reasoned historical interpretations. This allows them to actively construct knowledge rather

than just passively take in information (in line with constructivist theory). As students experience the

world and reflect on those experiences, they build their own representations and incorporate new

information into their pre-existing knowledge. The implications for how we view student learning are

as follows:

« Students learn best when engaged in learning experiences rather than passively receiving
information

« Learningis inherently a social process because it is embedded within a social context as students
and teachers work together to build knowledge.

+ Asknowledge cannot be directlyimparted to students, the goal of teachingis to provide experiences
that facilitate the construction of knowledge.

To engage students in historical thinking, teachers should recognise that how students learn History is
as important as what they learn.

3.1 Learning through Inquiry-Based Learning in the History Classroom

Historical inquiry, which reflects the process of “doing history”, entails four phases: Sparking Curiosity,
Gathering Evidence, Exercising Reasoning and Reflective Thinking (Figure 3.1). Through these phases,
students are guided through a process to construct, interpret, and evaluate knowledge from different
perspectives. Students will also monitor, assess and improve their learning.

Sparking
Curiosity
Ask guiding historical

/ questions \

Inquiry-
Reflective Thinking based Gathering Evidence
Check derived Learning in i
interpretations; reflect on . R !de”fggfgﬂiﬁrissr}aw
how these interpretations the HIStory

were derived Ciassroom interpretations

\ /

Exercising Reasoning

Fvaluate sources/
interpretations and develop
arguments; construct
historical interpretations

* Stages in the inquiry cycle can be seen as iterative. For example, Exercising
Reasoning could surface the need to identify other sources (Gathering Evidence) or
result in further refinements to the historical question.

Figure 3.1: The Historical Inquiry Process



To support the enactment of historical inquiry in the classroom, teachers can draw on relevant ideas
from the Teaching Actions to help them design their lessons. Table 3.1 illustrates how aspects of the
Teaching Actions can be enacted in the History classroom.

Inquiry
Phases

Table 3.1: Inquiry Phases

Description of Inquiry
Phase

Key Considerations for Teachers

Sparking
Curiosity

The subject matter for
inquiry is introduced in a
manner that stimulates
curiosity about the issues
and ideas.

Teachers activate students’ prior knowledge about
the issue using source materials. Through these
materials, teachers guide students to play an active
role in constructing knowledge for themselves
through the practice of asking questions and
challenging assumptions.

In addition, it is important for teachers to consider
their learners’ profiles before deciding on the
instructional strategies and learning resources
needed to engage students as they embark on
historical inquiry.

Gathering
Data

Students are exposed to
multiple interpretations

of an issue through the
collection of data and
evidence to widen their
understanding of the issue.

Teachers should consider learners’ profiles
before deciding on which level of inquiry to
embark on. Teachers may use direct instruction
to gradually induct students into the process and
skills of historical inquiry. The use of questions
at appropriate junctures as well as the provision
of clear explanations could help to facilitate the
understanding of the data gathering process.

Teachersmayalso considerintroducing meaningful
and challenging activities that would require
students to take ownership of their learning.

Exercising
Reasoning

Students work with a rich
set of resources. They learn
to systematically organise
the information they have
collected and exercise
sound reasoning to make
connections between the
pieces of information in
order to develop informed
opinions on the issue.

While teachers sequence students’ learning, they
should also plan key questions that would guide
students in making connections between the
sources gathered and the historical issue being
explored.

In enacting the lesson, teachers should use clear
explanations to guide students in understanding
and applying the relevant historical concepts.
Teachers could also provide specific and effective
feedback to address learning gaps and correct any
misunderstandings which students might have of
the skills and knowledge.
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Inquiry Description of Inquiry

Key Considerations for Teachers

Phases Phase

Reflective Students reflect on their Teachers should design meaningful assignments

Thinking learning to examine their at various stages of inquiry to give students
own thinking. Students the opportunity to process and rehearse new
learn to critically evaluate knowledge and skills. Teachers should also guide
their process of inquiry, students to the understanding that by thinking
including their data about their own thinking, they can monitor, assess
sources, methods of and improve their learning.

investigation, opinions
and judgements, as well
as the new knowledge
they have constructed for
themselves. Through the
process students become
self-reflective thinkers who
reflect on assumptions,
biases, values and beliefs
that undergird their prior
knowledge and personal
responses.

Inquiry-based Learning in the Singapore Teaching Practice

To facilitate students’ learning, teachers can take reference from the Singapore Teaching Practice
(STP). The STP (see Figure 3.2) makes explicit how effective teaching and learning are achieved in
Singapore schools. The STP consists of the following three components:

a. Singapore Curriculum Philosophy;

b. Pedagogical Practices; and

c. Knowledge Bases.

The Knowledge Bases strengthen the ﬁ,l'-"'
theory-practice connection in  our

daily teaching practice. They provide

GASAPR
fl‘.}q,

The Pedagogical Practices (PP)
comprise four fundamental Teaching

; 3 Understandi i
teachers with an understanding of ﬂ““m"t Processes Fhat lie at the heart of
and Learning good teaching. These are

Understanding 1. Paositive Classroom Culture,
il Mutrer 2. Lesson Preparation,

3. Lesson Enactment, and

4. Assessment and Feedback.

1. Subject Matter and Goals,
2. Students and Learning, and
3. Teaching.

1
The Singapore Curriculum Philosophy

describes our core beliefs about
teaching and learning, and our ™
students’ role as learners. These
beliefs anchor our practices, and guide
our design and enactment of learning
experiences so that every student is
an engaged learner.

Effective pedagogical practices are
underpinned by our curricular
beliefs and professional knowledge
bases,

Figure 3.2: Singapore Teaching Practice
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Singapore Curriculum Philosophy

The Singapore Curriculum Philosophy (SCP) presents the teaching fraternity’s core beliefs about
teaching and learning, which place every student at the heart of our educational decisions. These
beliefs are aligned with historicalinquiry, reinforcing its choice as the recommended Upper Secondary
History learning experience (see Table 3.2).

Table 3.2: Alighment Between the SCP and the Historical Inquiry Learning Experience

Core Beliefs in the SCP

Historical Inquiry Learning Experience

We believe in holistic
education, centred
on values, social

and emotional well-
being, and character
development.

Historical inquiry contributes to the development of the
21CC. When evaluating the roles of historical actors in
world events, students will have the opportunity to apply
core values of respect, responsibility, resilience, care and
harmony. When students examine historical events through
historical lenses, they develop critical thinking skills and
historical empathy that help students to be sensitive to the
different values and beliefs that shaped the decisions of
historical actors operating in different political, social and
economic contexts. More information on how the History
curriculum contributes to 21CC is found in Section 1.

We believe that every
child wants to and
can learn. We focus
on children’s learning
needs when designing
learning experiences.

Historical inquiry encourages teachers to engage students in
posing historical questions, gathering evidence to address
them and exercising reasoning to make sense of the evidence.
This constructivist approach to teaching and learning
recognises the important role of students’ knowledge in the
knowledge-building process in the Upper Secondary History
classroom. Formative assessment is emphasised to ensure
that instructional decisions are based on timely and valid
insights into students’ learning needs.

We believe that
learning flourishes
in caring and

safe learning
environments.

The historical inquiry process helps students become
more comfortable with ambiguity and uncertainty in their
learning experiences. During inquiry, teachers create a
safe environment for students to express their historical
interpretations confidently while engaging them in listening
actively and remaining open to other interpretations.
Dispositions and values such as respect, open-mindedness
and integrity are emphasised to shape these learning
interactions.
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Core Beliefs in the SCP

Historical Inquiry Learning Experience

We believe that In the Upper Secondary History classroom, learning is a
learning flourishes shared responsibility between the teacher and students.
when children Teachers need to strike a balance between providing enough
construct knowledge supportforstudents’ learning and construction of knowledge
actively.

while notimposing an authoritative interpretation. The focus

on historicalinquiry develops students’ capacity to construct
knowledge using disciplinary tools and processes.

Using technology also facilitates greater personalisation and
differentiation of learning and enriches the historical inquiry
learning experience in authentic ways. These will greatly
facilitate the development of students’ critical thinking skills
and dispositions to construct and co-construct knowledge
when they connect new ideas with what they already know.

Pedagogical Practices of the STP

How teachers prepare lessons and build a positive classroom culture have a strong impact on the
effectiveness of historical inquiry. The STP supports teachers in implementing historical inquiry to
facilitate effective teaching and learning, and engage students throughout the process:

« The Pedagogical Practices (see Figure 3.3) describe four fundamental Teaching Processes (TP)

and the twenty-four Teaching Areas (TA). Teachers may consider the use of these TAs before,
during and after their interaction with students through historical inquiry.
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Figure 3.3: Pedagogical Practices of the Singapore Teaching Practice
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Applying the Inquiry-based Learning Cycle to the Study of Each Topic

Teachers can approach inquiry-based learning by:

« unpacking the main and subordinate inquiry questions for each topic;

« applying the inquiry-based learning cycle as the main learning experience;
« designing small tasks that lead to the larger learning objectives of the unit;
« selecting materials that support the inquiry-based learning experience; and
« scaffolding levels of inquiry-based learning according to student readiness.

As syllabus topics are connected by a larger metanarrative, unpacking the inquiry into smaller discrete
inquiries will make inquiry-based learning more manageable for students. Teachers can consider
scoping the size of each inquiry according to the readiness of students and their familiarity with the
topic. A series of lessons can be designed to model the four stages of the inquiry-based learning cycle.
This will structure students’ inquiry into the historical issue or development. Figure 3.4 illustrates the
use of the inquiry-based learning cycle to teach the topic of appeasement.

Sparking Curiosity Gathering Evidence

The teacher provides newspaper clippings Students are divided into groups, and
about Chamberlain in 1938 and a brief work collaboratively to identify and select
introduction of the Munich Conferenceto === sources (teacher-curated) that best reflect
spark students’ curiosity. Students are to their respective perspectives on whether
inquire into the question “Did Chamberlain Chamberlain made a mistake at the Munich
make a mistake at the Munich Conference?” Conference.

Reflective Thinking Exercising Reasoning

Students reflect on whether there are Students analyse and evaluate these

gaps in their historical interpretations and g sources collaboratively to construct

suggest questions for further inquiry. historical explanations of Chamberlain’s
decision at the Munich Conference in
causing WWII in Europe. Students critique
one another’s interpretations.

Figure 3.4: Using Inquiry-based Learning to Teach the Topic of Appeasement

Scoping the Inquiry

Students should be gradually inducted into the process of historical inquiry with close guidance and
scaffolding from teachers. This will help students to incrementally develop their inquiry abilities and
to become more proficient and confident in performing inquiry independently. Table 3.3 outlines four
levels of inquiry that could be carried out at the upper secondary level. The teachers’ role as facilitators
is critical as they adapt the teaching pace, approaches and assessment practices to be developmentally
appropriate for students. They could provide students with different levels of guidance, for example,
in the form of the provision of sources, teacher modelling and scaffolding at different levels of inquiry.
Thus, teachers need to adopt a blend of historical inquiry and appropriate direct instruction to support
students’ learning of history.



Table 3.3: Levels of Inquiry for the 2023 Upper Secondary History Curriculum

Sparking
Curiosity

Gathering
Evidence

Exercising
Reasoning

Reflective
Thinking

Confirmation Structured T e S e
Inquiry Inquiry

The teacher The teacher The teacher Students
directs students | provides guides students | formulate their
to address a students in crafting own inquiry
given inquiry with inquiry appropriate questions.
question. questions to inquiry

select and questions.

address.
The teacher The teacher Facilitated by Students
directs students provides the teacher, conduct
to use the curated source students independent
given source materials for conduct research
materials. students to research for source

select and use. for source materials.

materials.

The teacher The teacher Facilitated by Students
directs students | presc